AN OVERVIEW OF ACADEMY DEVELOPMENT PLANS FOR
SUMMER TERM 2019 AND ACADEMIC YEAR 2019/20

Improving Outcomes for Pupils
KEY PRIORITY 1.
The effectiveness of
Leadership,
Management and
Governance
1.1 To deepen
understanding of
roles and
responsibilities
within the local
governing body and
the parent body to
further support
academy
improvement.
1.2 To further develop a
model for academy
self-evaluation
processes and
monitoring
procedures within
the role of the Head
of School and
subject leaders,
working with link
governors as
appropriate.
1.3 To embed academy
ethos re:
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KEY PRIORITY 2.
The Quality of Teaching,
Learning and
Assessment
2.1: Establish
consistently effective
teaching across the
school through achieving
consistency in practice
by making explicit;
(i) planning
requirements
(ii) expectations for
creating engaging
learning environments,
(iii) organisation and
delivery to focus
specifically on pace,
challenge, and high
expectations for all
(iv) developing good
practice in assessment
for learning to include;
sharpening learning
objectives, use of
differentiated success
criteria, increasing pupil

KEY PRIORITY 3.
The Quality of Education:
Curriculum
3.1: To ensure all teaching
is meeting the needs of all
children through robust
curriculum coverage,
lessons which are skills
driven and which realise
high levels of pupil
engagement and where
there are the same high
expectations for pupil
outcomes in non-core
subjects as those which
exist in core subjects.

KEY PRIORITY 4.
Personal Development,
Behaviour and Attitudes
4.1 To provide pupils with
even greater
opportunities through
the curriculum to
develop key learning
behaviours.

KEY PRIORITY 5.
Outcomes for Pupils
5.1 Increasing
attainment and
progress in Writing
across all year
groups in KS1 and
KS2 for all pupils,
with specific
reference to
(i) the end of key
stage expectations.
(ii) the teaching of
grammar, spelling
and punctuation.
5.2 Increasing
attainment in Maths
for all pupils by:
(i) Ensuring
opportunities exist
within all maths
teaching for
developing mastery
and
(ii) by ensuring that
teaching further
develops pupils’
problem solving and
reasoning skills.

KEY PRIORITY 6.
Early Years Foundation
Stage – Effectiveness of
the Early Years provision:
quality and standards
6.1 Further development
of the
indoor/outdoor
continuous provision
to support learning
and increase
attainment in
mathematics and
literacy in EYFS
6.2 To develop
moderation of in-year
assessments across
all areas of the EYFS
curriculum

attendance and
reduction in
unauthorised leave
of absence and
other unauthorised
absences in term
time.

Persons responsible:
1.1: CG/TH
1.2: CG/CS/LH
1.3: CG/CS
Staff team:
1.1: CS and Link
Governors
1.2: All staff, subject
leaders and link
governors
1.3: LW/NP and All staff
Link Governors:
1.1: TH
1.2: TH
1.3: SC
Desired outcomes for
July 2020
1.1 Members of the
local governing
body are well
prepared to carry
out their corporate
role within the remit
of the scheme of
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involvement, and giving
meaningful marking and
feedback.
2.2 To develop systems
for teacher assessment
against age related
expectations in
Mathematics and English
to ensure that formative
assessment procedures
are integral to meeting
individual pupil needs.
Persons responsible:
2.1: LH(The Trinity
Federation Director of
Teaching and
Learning)/CS (HoS)
2.2:CG/CS/LH
Staff team:
2.1: All staff
2.2: All staff

5.3 Increasing
attainment and progress
in Reading including
phonics

Persons responsible:
3.1: CG/LH/CS

Persons responsible:
4.1: CG/CS/LH

Staff team:
3.1: All staff

Staff team:
4.1: All staff

Link Governors:
3.1: ElT

Link Governors:
4.1: SC

Link Governors:
2.1 & 2.2: TP / LT

Desired outcomes for
July 2020
2.1 ALL teaching is
leading to more rapid
pupil progress across all
cohorts in Reading,
Writing and Maths and
improved attainment

Persons responsible:
5.1: CA/CS
5.2: LH/CS
5.3: CA

Staff team:
5.1: All staff
5.2: All staff
5.3: All staff
Link Governors:
5.1, 5.3: EiT
5.2: JL

Desired outcomes for July
2020
3.1 Teachers plan
relevant, creative and
engaging learning
opportunities for children
which draw upon and
develop skills learnt
across the curriculum.

Desired outcomes for July
2020
4.1 The curriculum
promotes the key drivers
– Aspirations, Resilience,
Independence and
Communication. Pupils’
attitudes towards their
learning have a strong and

Desired outcomes for
July 2020
5.1(i) By the end of
Summer 2 2019, the
English subject leader
identifies and
communicates to staff a
clear way forward (for
the academic year

Persons responsible:
6.1: CG/CS
6.2: The Trinity Federation
EYFS leaders
Staff team:
6.1: HD
6.2: HD and The Trinity
Federation EYFS leaders
Link Governor:
6.1/6.2: PR

Desired outcomes for July
2020
6.1 The indoor/outdoor
continuous provision
offers pupils access to
high quality resources
which are linked to
assessment and levelled
around the ability of

delegation. They
understand their
role and that of the
Trust, the Executive
Headteacher and
the Head of School.
They work within
the governor code
of conduct and the
principles of public
life.
The local governing
body is a cohesive
corporate body
which carries out its
responsibilities
effectively.
Parents have a
working knowledge
of the strategic role
of an EHT and
recognise that it is
the HoS who has
responsibility for
the day-to-day
effective running of
the academy
working under the
direction of the EHT.
The academy’s
relationship with
The Trinity
Federation is
positive and this
supports school
improvement.
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against age related
expectations.
Classroom environments
are stimulating, furniture
is used flexibly to meet
the teaching needs and
resources are
appropriate and
accessible.
Planning is cohesive with
objectives and lessons
that meet each child’s
learning needs and lead
towards meeting the NC
age related expectations.
Teaching consistently
challenges all pupils.
First impressions of a
classroom show a
positive, secure,
stimulating and exciting
environment which
encourages learning.
Teachers use
recommended web sites
to support their
planning.
2.2 There is a clear and
manageable system in
place for teachers to
track pupil’s attainment
against the National
Curriculum age related
expectations for each

Monitoring evidence
shows that teaching is
matched to the
appropriate year group
expectations in the
relevant aspects of the
National Curriculum. All
teachers have a strong
knowledge of their year
groups’ National
Curriculum expectations.
Subject leader monitoring
shows that all pupils
receive their entitlement
to high quality teaching
and learning in non-core
subjects as for core
aspects of the curriculum.
Class teachers have
evidence of standards
attained in non-core
subjects.
Staff have the same high
expectations of pupils in
non-core subjects as in
core subjects and this is
reflected in the quality of
pupil work and levels of
engagement.
Topic books for all classes
are of a high standard and
reflect children’s learning
in core subjects.

positive impact on their
learning.
The school has a growth
mind-set culture.
There is a common
growth-mindset
vocabulary used by all
staff and pupils within the
school.
Parents support the
language of ‘growth
mindset’ when supporting
their children at home.
Standards across the
curriculum further
improve because children
are willing to persevere.

2019/20) regarding the
future teaching of and
assessment of writing
which is informed by
research and proven
effective practice to raise
standards.
Children are confident
and competent writers
and enjoy writing for a
variety of audiences.
Teaching throughout the
year exposes children to
a wealth of opportunities
to develop age
appropriate knowledge
of writing structures and
apply what they have
learnt in a range of
genres.
Increased and regular
opportunities for
independent, extended
writing exist across the
wider curriculum.
Teachers know the end
of key stage assessment
criteria well.
Teachers know the
National Curriculum
expectations for their
year group(s) well and
use a range of teaching
strategies.
5.1 (ii) Pupils are taught
the relevant age related
EGPS curriculum.

pupils. Continuous
provision will encourage
engagement and where
possible will be linked to
pupils’ interests. Open
ended resources will
encourage investigation,
exploration and thinking
in mathematics.
Continuous provision
engages pupils in high
quality interactions with
each other and with
adults to promote the
development of their
language and
communication skills.
Staff working within EYFS
plan effectively for
outdoor continuous
provision; identifying the
‘what’ and the ‘why’.
6.2 Staff working within
the Morville Reception
class are aware of, and
contribute to, the
assessment procedures
and moderate
judgements both within
individual schools and
across the Trinity
Federation to ensure all
judgements are in line
with the EYFS assessment
criteria.

1.2 The school
monitoring
calendar is a working
document for the Head
of School which supports
effective time
management when
carrying out his
leadership role.
Monitoring proformas
provide a structure for
carrying out and
reporting outcomes of
monitoring activities.
Link governors are
confident in their
monitoring role. They
are secure in their
knowledge of the school
having gathered
evidence first hand and
know what questions to
ask of school staff and
leaders.
Leaders, including
governors, make
effective use of the
monitoring
calendar/proformas and
work within the set
timeframes to gather
evidence.
1.3
All children
attend school regularly
and are only absent
from school due to
genuine illness /
authorised LATT or other
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year group in Maths and
English.
Teacher assessment
information against age
related expectations is
meaningful and supports
the teacher in planning
the next steps in the
child’s learning.
Teachers are able to
share with parents how
their child is achieving
against age related
expectations in Maths
and English based on
formative assessment
(rather than summative
outcomes) and what
their next steps are.
Pupils know what they
need to work on to
achieve the age related
expectations.
Parents are increasingly
able to support their
child’s learning at home
as they know the child’s
next steps.

Pupils’ writing in
foundation subjects
reflects standards and
expectations of EGPS
year group requirements
(linked to 5.1(i)).
Pupils recognise the
importance of correct
grammar, punctuation
and spelling in their
writing and there is a
culture of high
expectations from all.
Standards in writing
across the school
improve.
5.2 (i) Two teachers from
the school are selected
by Salop Maths Hub to
undertake training as
Teaching for Mastery
(TfM) Lead Teachers
cohort 2019 -2020.
Mastery practice is
regularly shared at PDM
updates across The
Trinity Federation under
the Maths Hub CPD
model of class based
research, development
and collaboration.
Mastery lead teachers
have clearly defined
roles.
There is evidence of
teaching Maths using
concrete, pictorial and
abstract approach.

genuine circumstances
which are approved by
the EHT.
All children and parents
recognise the
importance of regular
school attendance.
Parents are fully
informed as to the
consequences of nonschool attendance on
both their child’s
attainment and progress
as well as the legal
consequences for
parents. All school staff
are proactive in
addressing school
attendance concerns.
The academy have
effective EWO support.
Shropshire processes are
followed in all cases
where legal intervention
is required.
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The use of Mastery
Assessment materials,
improves the accuracy of
teacher assessment in
maths and improves the
level of challenge or
support for pupils.
Teaching models the
best examples from
observing the visiting
Shanghai teachers.
Teaching maths
improves in the Mastery
leads classes and
disseminates to
colleagues which
subsequently impacts
positively on pupils’
progress and attainment.
5.2 (ii) Pupils develop
strategies to solve
problems and reason.
Teachers use the NCETM
Reasoning long term
plan and White Rose
reasoning medium term
planning to teach
reasoning in
mathematics lessons for
all children.
Teachers understand
and effectively teach
reasoning skills resulting
in high quality teaching
and learning.
Pupils are taught
reasoning using the bar

model as the main
mathematical strategy.
Teacher’s analysis of
answers in summative
tests (termly) informs
planning.
Classroom environments
promote reasoning with
displays of key prompts.
Standards and outcomes
in maths improve.
5.3 All pupils make rapid
progress in their
learning.
Staff are knowledgeable
in their teaching of
reading and
demonstrate a
consistent approach,
particularly in relation to
Guided Reading.
Children read for
pleasure.
Pupils’ reading is
developed throughout
the curriculum.
Staff have the
appropriate skills to
effectively teach
phonics.
The teaching of phonics
is effective in enabling
pupils to read unfamiliar
words.
Success criteria
(measuring the desired
outcomes)
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Success criteria
(measuring the desired
outcomes)

Success criteria
(measuring the desired
outcomes)

Success criteria
(measuring the desired
outcomes)

Success criteria
(measuring the desired
outcomes)

Success criteria
(measuring the desired
outcomes)

1.1
Members of the
local governing body
have a clear
understanding of their
role. Evaluation of the
SDP impact shows that
the work of the LGB
complements and
supports the work of the
Executive Headteacher
and school staff in
raising standards across
the academy. Governors
are confident in their
role (evidenced in skills
audit) The LGB can
appropriately and
effectively hold the EHT
and HoS to account and
make informed decisions
about future actions and
priorities (evidenced in
minutes).
Parents engage with the
HoS on day-to-day
operational matters and
know that he is their
first point of contact
after their child’s class
teacher.
1.2 Leaders at all levels
make accurate
judgements based on
their monitoring and
identify next steps to
drive improvements.
Effective monitoring and
evaluation leads to
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2.1 Medium term
planning shows
appropriate progression
in skills in each subject
supporting accurate end
of year Teacher
Assessments.
Learning objectives and
differentiated success
criteria and written
accurately.
All teaching staff meet
the teaching standards
effectively as measured
through triangulation of
teaching observations,
book trawls and pupil
attainment/progress
data.
School level tracking
data shows that every
child has made good
progress against AREs in
maths, reading and
writing and their
progress can be
evidenced in pupil work.
All classroom
environments met the
criteria in the federation
checklist (age

3.1 Standards attained in
non-core subjects are inline with those attained in
non-core subjects.
Monitoring records show
that standards of writing
in topic work is of the
same standard as that in
English work.
There is evidence of the
application of number in
other subjects.

4.1 Monitoring shows that
all pupils are fully engaged
in lessons and are
increasingly
demonstrating a growth
mind-set approach
towards their learning.
Pupil interviews
demonstrate that the vast
majority indicate that the
level of engagement and
enjoyment in their
learning has improved.
Pupils make a connection
between hard work and
success as evidenced in
monitoring activities,
lesson observations and
pupil interviews and
questionnaires.

5.1(i) Staff will
understand what is
required of them with
regards to the
assessment of writing.
An increased number of
pupils achieve the
‘expected standard’ in
writing at the end of KS2
(2020). An increased
number of pupils achieve
‘greater depth’ in writing
at the end of KS2.
An increased number of
pupils achieve the
‘expected standard’ in
Writing at the end of KS1
(2020). An increased
number of pupils achieve
‘greater depth’ in writing
at the end of KS1.
School’s own termly
progress data shows that
children in all year
groups (Y1-6) are making
at least expected
progress in writing from
their respective starting
points towards meeting
ARE.
Pupil progress meeting
minutes evidence that
where any pupil’s
progress in writing falls
below expected,
appropriate action has
been taken.

6.1 In the areas of
mathematics and literacy
a greater number of
pupils (than 2017/18)
achieve or exceed the
early learning goals at the
end of 2018/19.
6.2 Monitoring of the use
of children’s Learning
Journals shows that
relevant and sufficient
evidence is gathered to
support assessment
judgements.
Regular moderation with
all EYFS staff (from
Morville and The Trinity
Federation) validates
assessments made and
ensures a depth of
understanding across the
phase.
Planning shows that
pupils’ interests and
individual needs are
catered for based on
assessment outcomes.
Minutes of staff meetings
and moderation sessions
reflect the confidence of
staff in making
judgements in line with
the EYFS assessment
criteria.

targeted and
appropriate action by
leaders at all levels
which in turn raises
standards.
1.3 Attendance for the
academic year 2019/20
is at least in-line with
targets set by EHT &
EWO (96.5% for
2018/19) and as such
shows better attendance
overall than previous
year with an upward
trend working towards a
97% long term target.
Attendance data shows
a reduction in
unauthorised leave of
absence in term time
(LATT).
The attendance of
previously persistent
absentees improves
following involvement of
EWO/EHT (including
legal action taken by
Shropshire LA as
appropriate).
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appropriate) of
classroom environments.
2.2
At the end of each term
teachers have an
accurate assessment of
how each child is
achieving against the
year group age related
expectations in English
and Maths.
Accurate assessment
data against age related
curriculum expectations
informs teacher planning
for next steps.
Progress and attainment
data shows that, term on
term, an increasing
number of pupils
achieving the age related
expectations for their
year group and an
increased number are
attaining at greater
depth.

Evaluations of impact of
any writing intervention
show the intervention to
have had a positive
impact on pupil
attainment and progress.
5.1(ii) At the end of KS1
(2020) a greater number
of pupils are working at
the expected level in
EGPS when compared to
the previous year.
The number of pupils
achieving greater depth
in EGPS at the end of KS2
increases on the
previous year.
School level assessment
data for each cohort
EGPS shows pupils to
have made at least
expected progress
during the academic
year.
5.2 (i) Effective
collaboration across the
federation results in at
least two of the 5 key
elements of mastery
being in practice in all
classes in this first year
of implementation.
An audit completed at
the beginning of Summer
term 2019 and end of
2020 shows significant
progress in
implementing mastery

teaching across the
school.
Pupils are making at
least expected progress
in maths with a greater
number than in 2018/19
achieving greater depth
of understanding in
2020/21.
An increased number of
pupils will be at
ARE/ARE+ by the end of
the academic year
20/21.
Teachers plan for
teaching and learning
using (NCETM) Mastery
Assessments challenges
for greater depth. As a
result these pupils have
a deeper knowledge in
maths and are able to
explain their thinking
and reasoning
5.2(ii) Maths progress
data at the end of KS2
shows an increase on
previous years’ progress
measure.
At the end of July 2020 a
greater number of pupils
within each year group
will be working at
greater depth in maths
than in the previous
year.
All pupils will have made
at least the expected

9|Page

progress in maths from
their respective starting
points and those
identified as falling
behind previously will
have made accelerated
progress.
Question level analysis of
termly test papers shows
an overall increase in
reasoning scores.
Book scrutiny shows that
pupils are taught
reasoning using the bar
model as the main
mathematical strategy.
Talking to pupils shows
that they have
developed strategies to
solve problems and
reason.
5.3 A greater number of
pupils in each cohort will
be working securely
within the age related
expectations (ARE) by
the end of the year. A
greater number of
children will achieve a
scaled score in national
tests which is in-line with
the national standard.
Pupil interviews reveal
that children frequently
read for pleasure.
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ACTION PLAN DETAIL FOR KEY PRIORITIES Summer Term 2019 and 2019/2020
KEY PRIORITY 1. The effectiveness of Leadership, Management and Governance
KEY PRIORITY 1.
The effectiveness of Leadership, Management and Governance
1.1 to deepen understanding of roles and responsibilities within the local
governing body and the parent body to further support academy
improvement.
Desired outcomes:
1.1 Members of the local governing body are well prepared to carry out their
corporate role within the remit of the scheme of delegation. They
understand their role and that of the Trust, the Executive Headteacher and
the Head of School. They work within the governor code of conduct and the
principles of public life.
The local governing body is a cohesive corporate body which carries out its
responsibilities effectively.
Parents have a working knowledge of the strategic role of an EHT and
recognise that it is the HoS who has responsibility for the day-to-day
effective running of the academy working under the direction of the EHT.
The academy’s relationship with The Trinity Federation is positive and this
supports school improvement.

Success criteria (measuring the desired
outcomes)

Persons responsible:
1.1: CG/TH

1.1 Members of the local governing body
(LGB) have a clear understanding of their
role. Evaluation of the SDP impact shows
that the work of the LGB complements
and supports the work of the Executive
Headteacher and school staff in raising
standards across the academy. Governors
are confident in their role (evidenced in
skills audit) The LGB can appropriately
and effectively hold the EHT and HoS to
account and make informed decisions
about future actions and priorities
(evidenced in minutes).
Parents engage with the HoS on day-today operational matters and know that
he is their first point of contact after their
child’s class teacher.

Staff team:
1.1: CS and Link Governors
Link Governor: TH

Situation as of March 2019/Contextual information:
There was a change to the executive leadership arrangements for the school in March 2019 when the previous Service Level Agreement (SLA) between the BAET and
Coalbrookdale and Ironbridge Primary School came to an end. From 11th March 2019 the BAET have entered into a new SLA with The Trinity Federation. Mrs Gaskin is an
experienced EHT responsible for the strategic leadership of the three schools within The Trinity Federation and this is now being extended to the strategic leadership of
Morville Primary School. The SLA will be delivered by Mrs Gaskin with the support of federation executive leaders and senior leaders from across The Trinity Federation.
The Head of School took up post in September 2018 and central to the new SLA is further developing the role of the HoS through high quality training and support so
that he may confidently and effectively fulfil this significant school leadership role where he is accountable for the effective day-to-day leadership, management and
internal organisation of the school. The local governing body are aware of the need for the BAET to review the Scheme of Delegation to ensure it accurately details the
delegated responsibilities of a sponsored academy. It is recognised that a skills audit against the expectations of the LGB is an appropriate next step.
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Focus:

The local governing body
is a cohesive corporate
body which carries out its
Trust delegated
responsibilities
effectively.
Link governors are
confident in their role.
Governors understand
their role and that of the
EHT and HoS. They work
within the governor code
of conduct and the
principles of public life.
Link governor establishes
a positive working
relationship with
appropriate subject
leader.
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Personnel
Priority action tasks

Involved and costs

Existing LGB members to conduct skills audit.

TH – all LGB

Collation of skills audit to identify specific skills required of any new
governors (Competencies)

CG/TH

In light of audit outcomes, create a Local Governance Development
Plan to include future governor developments such as governor
individual objectives.

TH/CG

Update statutory governor information published on academy
website and GIAS (formally EDUBase).

CG

Key milestones and
date achieved.

LGB – Summer term
‘19

Audit completed and
analysed Summer
2019

Annual skills audit and
effectiveness of
governance review.

By Easter 2019

Summer term (1) LGB meeting to establish clarity of roles and
responsibilities in respect of Scheme of Delegation, link governor
appointments and governors paired with SDP key priorities.

TH

Governors have a thorough understanding of the role of the EHT as
detailed in the SLA and the HoS as detailed in his Job Description.

All LGB members

Governors to agree code of conduct/protocols – sign and return.

CG/TH

Paired governor monitoring visits planned and detailed on governor
monitoring calendar for the year against SDP Key Priorities (see 1.2)

Monitoring
By whom, to whom

ACTION PLAN DETAIL FOR KEY PRIORITIES Summer Term 2019 and 2019/2020
KEY PRIORITY 1. The effectiveness of Leadership, Management and Governance
KEY PRIORITY 1.
The effectiveness of Leadership, Management and Governance

Success criteria (measuring the desired
outcomes)

Persons responsible:
1.2: CG/LH

1.2 To further develop a model for academy self-evaluation processes and
monitoring procedures within the role of the Head of School and subject
leaders, working with link governors as appropriate.

1.2 Leaders at all levels make
accurate judgements based on their
monitoring and identify next steps to drive
improvements.
Effective monitoring and evaluation leads to
targeted and appropriate action by leaders at
all levels which in turn raises standards.

Staff team:
All staff, subject leaders and link
governors

Desired outcomes:

Link Governor: TH

1.2 The school monitoring calendar is a working document for the Head of
School which supports effective time management when carrying out his
leadership role. Monitoring proformas provide a structure for carrying out and
reporting outcomes of monitoring activities.
Link governors are confident in their monitoring role. They are secure in their
knowledge of the school having gathered evidence first hand and know what
questions to ask of school staff and leaders.
Leaders, including governors, make effective use of the monitoring
calendar/proformas and work within the set timeframes to gather evidence.
Situation as of March 2019/Contextual information: There is an identified need to extend further the school’s strategies for accurate self-evaluation to ensure all
judgments about the work of the school can be appropriately evidenced by all those involved in its leadership and management. The Trinity Federation has an
established and highly effective programme for monitoring and self-evaluation activities. This programme will be extended to the local governing body of Morville
School and the HoS to support further the academy’s self-evaluation processes. This includes a Link Governor monitoring programme whereby link governors work
alongside subject leaders/key staff. From 2019/20 the HoS and subject leaders (from within the school and from the Trinity Federation) are expected to work more
collaboratively and carry out monitoring activities in-line with the agreed and established monitoring calendar so that staff at all levels are able to contribute more
effectively to school self-evaluation.

Focus:

Personnel
Priority action tasks
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Involved and costs

Monitoring
By whom, to whom

Key milestones and
date achieved.

Leaders at all levels
understand the purpose
of monitoring and their
role within the processes
and how it moves the
school forward.
Managing workload of
staff through effective
and streamlined system
leadership.

Revise monitoring policy and process. Layered monitoring calendar
created (AIP, EHT, HoS, Subject leaders, governors).
Ensure all monitoring proformas are appropriate and are collecting
what we need.

CG

Review Link Governor Monitoring Calendar – training for new link
governors in carrying out their responsibilities (linked to 1.1)

CG

Professional Development Meeting to outline monitoring processes
(as outlined in Monitoring Policy) and calendar to academy staff
and link governors and its link to new Ofsted Inspection Framework
and new SIAMS framework.
Lead Teachers and Subject Leaders carry out monitoring activities
as per policy and within timescales set out in the monitoring
calendar. Reports provided to EHT.
Subject leaders and Lead Teachers (as appropriate) meet at least
termly with the appropriate link governor to discuss and report on
progress against SDP Key Priorities.
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CG/LH/JH

Autumn term (1)
2019

Autumn (2) 2019
CG/LH

EHT receives appropriate
monitoring reports within
agreed timescale.

HT/EHT report to
CEO/LGB (termly)

Link governor rolling
record (termly)

ACTION PLAN DETAIL FOR KEY PRIORITIES Summer Term 2019 and 2019/2020
KEY PRIORITY 1. The effectiveness of Leadership, Management and Governance
KEY PRIORITY 1.
The effectiveness of Leadership, Management and Governance

Success criteria (measuring the desired
outcomes)

1.3 To embed academy ethos re: attendance and reduction in unauthorised
leave of absence and other unauthorised absences in term time.

1.3 Attendance for the
academic year 2020/21 is at least in-line with
targets set by EHT & EWO (96.5% for 2018/19)
and as such shows better attendance overall
than previous year with an upward trend
working towards a 97% long term target.
Attendance data shows a reduction in
unauthorised leave of absence in term time
(LATT).
The attendance of previously persistent
absentees improves following involvement of
EWO/EHT (including legal action taken by
Shropshire LA as appropriate).

Person responsible: CG
Staff team: LW/NP and All staff

Desired outcomes by July 2020
1.3 All children attend school regularly and are only absent from school due to
genuine illness / authorised LATT or other genuine circumstances which are
approved by the EHT.
All children and parents recognise the importance of regular school attendance.
Parents are fully informed as to the consequences of non- school attendance on
both their child’s attainment and progress as well as the legal consequences for
parents. All school staff are proactive in addressing school attendance concerns.
The academy have effective EWO support.
Shropshire processes are followed in all cases where legal intervention is
required.

Link Governors:
1.3: SC

Situation as of March 2019/Contextual information:
The academy is committed to maintaining good attendance and is proactive in the safeguarding of pupils. Improving attendance further still remains a priority. Prior to
January 2019 the academy did not employ the services of an EWO and as a result some persistent absenteeism went unchallenged. The school now works in partnership
with an EWO to address all absence concerns. The school currently has an attendance target of 96.5% which is slightly below that which is expected. Current attendance
data shows that this target is not being met by a number of pupils and this subsequently impacts on their educational outcomes. Despite a change in the law in
September 2013 regarding leave of absence only being authorised in exceptional circumstances the academy continues to receive requests for leave of absence in term
time. The new EHT will follow Shropshire LA guidelines when considering any request.

Focus:
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Personnel

Monitoring
By whom, to whom

Key milestones and
date achieved.

LA attendance target for
19/20 is achieved or
exceeded – greater
attendance gives pupils
the very best opportunity
to achieve well at school
and as such their progress
is at least good. Clearly
defined roles and
responsibilities impact on
attendance and
punctuality
Pupils are motivated to
improve attendance and
punctuality. Raised profile
of attendance.
Parents are overtly aware
of their legal obligations
to ensure their child
attends school regularly.
Reduction in number of
days taken as
unauthorised family
holiday

Priority action tasks

Involved and costs

Agree attendance target 19/20 with EWO.

CG/EWO/Govs

Further develop role of staff in supporting attendance across the
school – ensure admin and HoS are fully aware of process to be
followed.

CS/NP/LW

Review SLA with EWO to ensure it can meet academy’s needs.

Shropshire SLA
cost from Jan
2020 TBC

Attendance support personnel to be present for EWO termly
monitoring of attendance and follow up all concerns; making use of
school based attendance clinics where attendance is starting to
cause a concern (inform stage) keeping EHT informed of all cases.

CS/CG as
necessary

Review of attendance policy.

CG

Review whole school approach to attendance incentives and
rewards – approach local businesses to see if they can support with
incentives.

HoS - Wrist
bands/certificates
max. £100

Ensure prompt school based follow up re: attendance and first day
call. Weekly attendance slot on newsletter Termly attendance focus
week – rewards for 100% attendance that term/half term.

Daily calls by
Office coordinator/adminis
trative support

EHT receives all request for LATT – all requests are considered on
an individual basis but parents must prove exceptional
circumstances before EHT will even consider approval. Attendance
must not already be of a concern. LATT is rarely approved.
Analyse data – attendance v progress. Analysis raises awareness to
impact of poor attendance on learning and steps are taken to
address this with parents.
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Attendance monitoring
termly – EHT/EWO
Attendance v progress
–CG

HoS attendance report
to Govs

HoS weekly attendance
monitoring reports
from admin. Concerns
raised with parents and
EWO and EHT as
required.

CG

CG/LH/CS with
class teacher

Regular monitoring
reports from SIMS to

Sept 2019
Ongoing from March
2019

Governor questions
through LGB and
HoS termly
contextual data
report.

Academy and EWO to work together to ensure other external
agencies pick up responsibility for addressing external barriers
which exist to children attending school i.e parent’s health.
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through pupil
progress meetings

EHT (no less than half
termly)

ACTION PLAN DETAIL FOR KEY PRIORITIES Summer Term 2019 and 2019/2020
KEY PRIORITY 2. THE QUALITY OF TEACHING, LEARNING AND ASSESSMENT.
KEY PRIORITY 2. 1
The Quality of Teaching, Learning and Assessment
Establish consistently effective teaching across the school through achieving
consistency in practice by making explicit;
(i)
(ii)
(iii)
(iv)

planning requirements- medium and short term
expectations for creating engaging learning environments,
organisation and delivery to focus specifically on pace, challenge,
and high expectations for all.
developing good practice in assessment for learning to include;
sharpening learning objectives, use of differentiated success
criteria, increasing pupil involvement, and giving meaningful
marking and feedback.

Desired Outcomes:

2.1 ALL teaching is leading to more rapid pupil progress across all cohorts
in Reading, Writing and Maths and improved attainment against age
related expectations.
Classroom environments are stimulating, furniture is used flexibly to
meet the teaching needs and resources are appropriate and accessible.
Planning is cohesive with objectives and lessons that meet each child’s
learning needs and lead towards meeting the NC age related
expectations.
Teaching consistently challenges all pupils.
First impressions of a classroom show a positive, secure, stimulating and
exciting environment which encourages learning.
Teachers use recommended web sites to support their planning.

Success criteria (measuring the desired
outcomes)
2.1 Medium term planning shows appropriate
progression in skills in each subject supporting
accurate end of year Teacher Assessments.
Learning objectives and differentiated success
criteria and written accurately.

Persons responsible:
LH(The Trinity Federation Director
of Teaching and Learning)/CS (HoS)
Staff team:
2.1: All staff
Link Governor(s):
2.1: TP, LT

All teaching staff meet the teaching standards
effectively as measured through triangulation
of teaching observations, book trawls and
pupil attainment/progress data.
School level tracking data shows that every
child has made good progress against AREs in
maths, reading and writing and their progress
can be evidenced in pupil work.
All classroom environments met the criteria in
the federation checklist (age appropriate) of
classroom environments.

Situation as of March 2019/Contextual information: Monitoring shows that currently teaching across the school is not yet as closely matched to National

Curriculum Age Related Expectations at it could be. Staff training in maths and English pedagogy (outlined in Key Priority 2.3 & 5) will support this aspect
of development. There is an identified need to establish consistency of good practice across all year groups within our mixed-age classes and in all subject
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areas focusing specifically on pace, challenge, high expectations for all, and establishing effective learning environments. Developing good practice in
assessment for learning to include; sharpening learning objectives, use of differentiated success criteria, increasing pupil involvement, and giving
meaningful marking and feedback is also central to this key priority area. As we move towards an approach to curriculum delivery which is increasingly
through a more creative, thematic skills based approach, this demands higher levels of subject knowledge from staff and as such a programme of
professional development is planned to explore effective planning of learning opportunities and teaching strategies.
Focus:

Priority action tasks

Personnel
involved and
costs

Monitoring
By whom, to whom

Key milestones and
date achieved.

Planning

Short term planning –reviewed with The Trinity Federation DTL and
Morville Head of School. Identify strengths and areas for
improvement.

CS/LH

March 2019

Use PD day (3rd June 2019) to observe lessons with federation year
group colleagues and subject leaders.

All teaching staff
with CS/LH

LH and shared with
Lead Teacher and
subject leaders as
required (CA for
English, LH maths, LW
science, JC RE)

Medium term planning – staff complete the agreed template which
plots a progression of skills in all subjects. In maths staff use the
NCETM NC planning tool and White Rose Small Steps Mixed Ability
planning scheme. Mastery Lead Teachers implement “S” plan for
cohesion in maths teaching.

am session 3rd
June 2019 –
observations. PM
session led by LH
re planning for
Maths mastery
teaching.

Planning is consistent
across the school.
All teaching staff planning
in sufficient depth to
deliver effective teaching.
Pupils’ books show that
pupil needs are being
met.

There is consistency of
good practice as a result
of protocols being in place
and being understood and
applied by all staff.
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Mastery Maths Lead teachers collaborate regularly with Morville
colleagues to lead practice as part of the requirements of the
NCETM mastery CPD programme (assuming application is
successful).
Subject skills progression sheets are used as a reference when
planning to ensure planning is skills based. As a result teacher
assessment in all subjects is accurate and in line with NC
expectations.

From Summer 2

Each term.

Sept 2019

Staff taking ownership of
own development to
improve teaching.
Organisation and delivery
to focus specifically on
pace, challenge, high
expectations for all, and
establishing an
appropriate balance of
teacher talk.

Developing good practice
in assessment for learning
to include; sharpening
learning objectives, use of
differentiated success
criteria, increasing pupil
involvement, and giving
meaningful marking and
feedback.
Children’s needs are met
provision maps and
learning plans and the use
of data to inform
teaching.

PDMs include opportunities for staff to share good practice through
looking at Worfield Topic Books which provide exemplars of
thematic work, identify age appropriate expectations, quality of
presentation, Worfield WAGOLL.

PDM x2 in each
term.

Subsequent termly/half-termly planning can be submitted to LH/CS
or subject leaders for advice and support each term (and at regular
intervals if requested as part of a coaching programme)

CS and LH, SENCO,
and/or subject
leaders.

Staff to recognise aspects of subject knowledge and pedagogy to be
improved and to undertake personal study e.g NCETM selfevaluation tools and professional development and to seek advice
from subject leaders/Mastery Maths Leads.
Professional development meetings and subject leader support
from across the Trinity Federation supports teachers to improve
practice through a collaborative coaching plan/model. This will
identify specific objectives e.g. planning to meet the needs of all
pupils, challenge and high expectation which will be followed up
with monitoring e.g. drop-in observations.
Self-evaluation tool for staff to identify development points in
preparation for appraisal objective setting.
Professional development meetings focus on planning lessons with
clear Learning Objectives and tiered Success Criteria. Marking and
Feedback policy, Peer-to-peer assessment strategies, AfL and
Effective Teacher Questioning
When evidence raises consistent concerns over quality of work /
inadequate progress or attainment, a coaching plan will be put in
place – bespoke to teacher’s needs.
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Ongoing through
moderation
processes.

Autumn Term 2018

All staff
Ongoing

All staff
CG, LH, CS with class
teachers/TAs

Each term.

Through appraisal cycle

Ongoing – use of
Standards Tracker

All staff

CG/LH/CA deliver

CG/LH

Pupil progress meetings make use of termly data to inform
planning, interventions, behaviour and learning plans written to
ensure children catch up and meet their personal targets/year
group expectations.
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Class teachers
with CG&/orLH
and CS.

ACTION PLAN DETAIL FOR KEY PRIORITIES Summer Term 2019 and 2019/2020
KEY PRIORITY 2. THE QUALITY OF TEACHING, LEARNING AND ASSESSMENT.
KEY PRIORITY
2.2 To develop systems for teacher assessment against age related expectations
in Mathematics and English to ensure that formative assessment procedures are
integral to meeting individual pupil needs.
Desired outcomes:
2.2 There is a clear and manageable system in place for teachers to track pupil’s
attainment against the National Curriculum age related expectations for each
year group in Maths and English.
Teacher assessment information against age related expectations is meaningful
and supports the teacher in planning the next steps in the child’s learning.
Teachers are able to share with parents how their child is achieving against age
related expectations in Maths and English based on formative assessment
(rather than summative outcomes of Rising Stars tests) and what their next steps
are.

Success criteria (measuring the desired
outcomes)

Persons responsible:
2.2: CG/CS

2.2 At the end of each term teachers have an
accurate assessment of how each child is
achieving against the year group age related
expectations in English and Maths.

Staff team:
2.2: All teaching staff
Link Governors:
2.2: TP/LT

Accurate assessment data against age related
curriculum expectations informs teacher
planning for next steps.
Progress and attainment data shows that,
term on term, an increasing number of pupils
achieving the age related expectations for
their year group and an increased number are
attaining at greater depth.

Pupils know what they need to work on to achieve the age related expectations.
Parents are increasingly able to support their child’s learning at home as they
know the child’s next steps.
Situation as of September 2018/Contextual information:
Summative assessment processes are well established in the academy and these need to sit alongside formative assessment processes. Our teachers know their pupils
well and use some assessment information to plan for a pupil’s next steps but we recognise that we now need to develop a way of tracking individual pupil attainment
against the National Curriculum year group expectations so that we can accurately plan to meet a child’s individual needs, measure the numbers of pupils within a year
group who are working at, below and above the age group expectations and identify any trends which could subsequently inform teaching and raise standards further.
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Focus: Impact on pupils.

Priority action tasks

Teachers track individual
pupils’ progress against
key performance
indicators matched to
National Curriculum age
related expectations to
ensure coverage of the
curriculum and check any
individual pupil’s progress
is on track against ARE.

Using NAHT assessment framework Set up data recording sheets for each cohort of pupils to enable
teacher tracking against Key Priority Indicators for each year group
in Reading, Writing and Maths. These tracking sheets will be stored
electronically on school network for teachers to be able to access
and update and for discussion and analysis at termly pupil progress
meetings.
Staff PDM to introduce tracking system to staff and outline
expectations. Key principles – Each pupils’ progress to be tracked
against the key performance indicators for their year group. KPI are
derived from NC age related expectations.
For each KPI a score of 1 denotes that the concept or skill had been
taught, but the child had not yet grasped the concept or mastered
the skill
For each KPI a score of 2 denotes that the concept or skill had been
taught and the child had mastered the concept or the skill
For each KPI a score of 3 denotes that the concept or skill had been
taught and the child had exceeded what could have been expected

Evidence comes from:
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Observing and talking to pupils in lessons



Pupils’ work in exercise books



Rising Stars or PIRA/PUMA assessment week every term

Personnel
involved and
costs

CG/Cs and
administrators

Monitoring
By whom, to whom

Key milestones and
date achieved.

CS

Roll out data
tracking sheets by
Summer term 1 2019
Teaching staff to
start to populate
data tracking sheets
from start of
Summer term.

CG
CS

The electronic tracking system is intended to be used as a working
document throughout the year but with the data being reviewed at
pupil progress meetings termly. There is therefore an expectation
that at the end of each term the data will be up-to-date and
accurately reflect where a pupil is at.

Incorporate the tracking sheet into end of year hand-over to new
class teacher and discussions with parents at consultation event.
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Class teachers

CS/CG
CG through parent
questionnaire
responses.
CG/LH/ST through
discussion at termly
pupil progress
meetings with each
teacher.

ACTION PLAN DETAIL FOR KEY PRIORITIES Summer Term 2019 and 2019/2020
KEY PRIORITY 3. THE QUALITY OF EDUCATION: THE CURRICULUM
KEY PRIORITY 3.
The Quality of Education: The Curriculum
3.1 To ensure all teaching is meeting the needs of all children through robust
curriculum coverage, lessons which are skills driven and which realise high
levels of pupil engagement and where there are the same high expectations
for pupil outcomes in non-core subjects as those which exist in core subjects
Desired outcomes:
3.1 Teachers plan relevant, creative and engaging learning opportunities for
children which draw upon and develop skills learnt across the curriculum.
Monitoring evidence shows that teaching is matched to the appropriate year
group expectations in the relevant aspects of the National Curriculum. All
teachers have a strong knowledge of their year groups’ National Curriculum
expectations.
Subject leader monitoring shows that all pupils receive their entitlement to high
quality teaching and learning in non-core subjects as for core aspects of the
curriculum.
Subject leaders have evidence of standards attained in non-core subjects.
Staff have the same high expectations of pupils in non-core subjects as in core
subjects and this is reflected in the quality of pupil work and levels of
engagement.
Topic books for all classes are of a high standard and reflect children’s learning in
core subjects.

Success criteria (measuring the desired
outcomes)
3.1 Standards attained in non-core subjects
are in-line with those attained in non-core
subjects.
Monitoring records show that standards of
writing in topic work is of the same standard
as that in English work.
There is evidence of the application of
mathematics in other subjects for all children
and it is in line with standards and
expectations for the year group.

Persons responsible:
3.1: LH/CG/CS
Staff team:
3.1: All teaching staff supported by
subject leaders within the Trinity
Federation.
Link Governors:
3.1: ElT

Situation as of March 2019/Contextual information: A review is currently underway focussing attention on the quality and design of the school curriculum. There is a
need to review our approach to the curriculum to ensure we create high quality opportunities to develop further pupils’ application of skills learnt in core subjects into
other aspects of learning. The new Ofsted framework (from September 2019) places a high focus on staff and governors having a clear understanding of the schools’
curriculum intent, implementation and impact. We are reviewing curriculum plans to ensure they are engaging to pupils and give teachers the freedom to be creative
and bring their own flair and imagination to topics; including planning visits, outside speakers and specialists e.g museum curators. We aim to create a rich curriculum
which goes beyond the National Curriculum and which is underpinned by a clear progression of skills. Subject leaders will contribute to development of long and
medium term plans in a strong collaborative network of federation expertise. At Morville, the next step is developing lessons which further build in coherence and
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progression of skills towards meeting each year group’s National Curriculum expectations and to ensure that the skills learnt in English and maths are applied in every
subject.
Our curriculum development plans include the use of a topic book for each child to collate their topic work from the range of NC primary subjects e.g. history,
geography, art, design etc. We plan to extend further this practice as we recognise that we need to embed a culture of high expectations in pupils’ to ensure that
standards in English, specifically handwriting, spelling, grammar and punctuation, are consistently high in all topic work. Children should be expected to consistently
apply skills learnt in core subjects in all other curriculum areas. For example a letter written from a Roman Soldier as part of a history topic has correct punctuation,
grammar and handwriting in line with expectations.

Focus:

Staff and governors have
a clear understanding of
the demands of the
Ofsted Framework with
regards to Curriculum
intent, implementation
and impact.
Staff have high
expectations of pupils in
all aspects of the
curriculum.
The needs of individual
pupils are met.
There is equality of
entitlement to the
curriculum.
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Personnel
Priority action tasks

Involved and costs

Staff/govermor PDM re: New Ofsted Framework in relation to
Curriculum intent, implementation and impact.

LH/CG

Conduct an audit of subject planning/coverage for opportunities for
transference of key number skills and writing skills. (Audit of writing
opportunities/audit of opportunities to apply number skills)
These audits to be shared through a PDM with all staff groups
leading to collaborative planning for September 2019.
Federation ELT to provide practical examples of planning for a skills
based approach to support teachers who are new to this way of
thinking about their curriculum planning e.g. topic webs.
LH to lead at first PDM. Outline expectations and share standards
by looking at exemplar books produced by pupils from within
Federation. Further monitoring by subject leaders will ensure
practice is in line with expected standards.
Teachers to apply expectations for learning objectives and success
criteria in core subjects within non-core lessons. (PDM)

Monitoring
By whom, to whom

Key milestones and
date achieved.
Summer term 2

CS/LH supported
by Federation
Subject leaders

LH

CG/LH

CG/LH – all
teaching staff

Subject leader and
Maths/English leader
joint monitoring – as
per calendar.
Link governor
monitoring focus.

LH PDM Sept 2019

Curriculum delivery shows
that teachers are…









Engaging the
children
Linking subjects
Expecting high
quality outcomes
Aware of the
appropriate
National
Curriculum
requirements
Building on prior
learning
Delivering key
skills
Setting the
context with
practical and
experiential
activities.

Pupils have creative
opportunities to apply
maths in a topic context,
science, writing in each
termly topic theme.
Consistent practice in
termly topics books for
every child. Topic books
are high quality.
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Topics include themed maths problem e.g. WW2 ratio in recipes, .
Topics include writing e.g. writing diary as a WW2 soldier. Topic
include science application e.g. measuring, recording and graphing
plant growth.
Teachers to develop a learning culture whereby high expectations
exist with regards to the application of key skills taught in writing
and maths being evidenced across other subjects.

Termly

CS/ES

ACTION PLAN DETAIL FOR KEY PRIORITIES Summer Term 2019 and 2019/2020
KEY PRIORITY 4. PERSONAL DEVELOPMENT, BEHAVIOUR AND WELFARE.
KEY PRIORITY 4.
Personal Development, Behaviour and Welfare
4.1. Pupils need even greater opportunities through the
curriculum to develop key learning behaviours.
Desired outcomes:
4.1 The curriculum promotes the key drivers – Aspirations,
Resilience, Independence and Communication. Pupils’
attitudes towards their learning have a strong and positive
impact on their learning. The school has a growth mindset culture.
Standards across the curriculum further improve because
children are willing to persevere.

Success criteria (measuring the desired outcomes)
4.1 Monitoring shows that all pupils are fully
engaged in lessons and are increasingly
demonstrating a growth mind-set approach
towards their learning.
Pupil interviews demonstrate that the vast majority
indicate that the level of engagement and
enjoyment in their learning has improved. Pupils
make a connection between hard work and success
as evidenced in monitoring activities, lesson
observations and pupil interviews and
questionnaires.

Persons responsible:
4.1: LH/CS
Staff team:
4.1: All teaching staff
Link Governors:
4.1: SC

Situation as of March 2019/Contextual information: Over 30 years ago, Carol Dweck and her colleagues became interested in students' attitudes about failure. They
noticed that some students rebounded while other students seemed devastated by even the smallest setbacks. After studying the behaviour of thousands of children,
Dr. Dweck coined the terms fixed mindset and growth mindset to describe the underlying beliefs people have about learning and intelligence. When students believe
they can get smarter, they understand that effort makes them stronger. Therefore they put in extra time and effort, and that leads to higher achievement. We have
seen first hand the benefits of a growth mindset in the schools within The Trinity Federation and so plan to introduce the language of a growth mind-set to staff, pupils
and parents at Morville through explicit teaching and workshops as well as through our daily communications and interactions.

Focus:

Personnel
Priority action tasks
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Involved and costs

Monitoring
By whom, to whom

Key milestones
and date
achieved.

The curriculum promotes the key
drivers – Aspirations, Resilience,
Independence and
Communication.
Teachers and TAs improve their
understanding of the strategies
that will help pupils to develop
growth mindsets
School and class culture
promotes Growth Mindset
though personal feedback,
displays, posters and certificates.
Growth Mindset ethos is
promoted by all staff.
Pupils develop positive learning
behaviours. Pupils know what
they need to do to be good
learners. Pupils speak the
language of “growth mindset”

Federation DTL leads CPD and coaches on Growth Mindset.
Teachers undertake personal study to understand the
principles of Growth Mindset. Opportunities to visit
classrooms within Federation and talk to staff who have a
growth mind-set culture embedded within their practice.

LH / PD day
07.09.15

Purchase series of Growth Mindset literature for a teacher’s
reference library in the staffroom.

LH - Autumn term
2019 £50 books.
All staff

HoS to become exemplar of Growth Mindset in all aspects
of school life. Teachers adopt Growth Mindset language to
raise aspirations for all children. All staff are encouraged to
take informed risks, to be challenged and learn from
mistakes in a school culture of support and development.
Class teachers deliver a series of lessons for children about
brain-ology to ensure pupils know what their brain does and
where it is. They know how to stretch their brains.

CS

Lesson observations,
gathering children’s
views.
Lead teacher report
to ELT / governors.

CS/HD/ES
learning walks

Children are taught key growth mindset messages such as:
We have “grit”.
Mistakes are great.
Hard work is fantastic.

Children talk about their brains,
what they are, do and how they
can be stretched.

Staff take every opportunity to illustrate growth mind-set
characteristics through stories and anecdotes from visitors

Parents report an improvement
in their child’s growth mindset.

Celebrate growth mindset with positive praise, modelling
and celebrate with certificates in assembly.

Children recognise and value
growth mindsets in our own
learning and in the learning of
others. “He wanted to climb on
the tyre, he was really good he
persevered”

Presentation of Growth Mindset principles to LGB
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CS/HD/ES
Plus TAs

LH Lead teachers,
subject leaders
monitor class
teachers planning.

LH

Introduce a Wow board which celebrates growth mindset.
Growth mindset to be discussed in parent workshops.

CS

Teachers display
topic and other
exemplars of pupils
work for governors

PDM led by LH

Children are reminded about
growth mindset when something
challenges them- they are not
afraid to give it a go and get
things wrong, they will tell people
that mistakes are good.
Standards further improve
because children are willing to
persevere.
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Growth mindset documents to be published on school
website.
Staff to talk the language of growth mindset in
conversations with parents.
A ‘Growth Mindset Policy is created which builds on existing
good practice, evaluation of impact in action and reflection.

LGB receive
Growth Mindset
policy Spring term
2020.

ACTION PLAN DETAIL FOR KEY PRIORITIES Summer Term 2019 and 2019/2020
KEY PRIORITY 5. OUTCOMES FOR PUPILS (WRITING)
KEY PRIORITY 5.1 (i)
Outcomes for Pupils.
5.1 (i) Increasing attainment and progress in Writing across all year groups in
KS1 and KS2 for all pupils, with specific reference to the end of key stage
expectations
Desired outcomes:
5.1 By the end of Summer 2 2019, the English subject leader identifies and
communicates to staff a clear way forward (for the academic year 2019/20)
regarding the future teaching of and assessment of writing which is informed by
research and proven effective practice to raise standards.
Children are confident and competent writers and enjoy writing for a variety of
audiences.
Teaching throughout the year exposes children to a wealth of opportunities to
develop age appropriate knowledge of writing structures and apply what they
have learnt in a range of genres.
Increased and regular opportunities for independent, extended writing exist
across the wider curriculum.
Teachers know the end of key stage assessment criteria well.

Success criteria (measuring the desired
outcomes)
5.1 Staff will understand what is required of
them with regards to the assessment of
writing.
An increased number of pupils achieve the
‘expected standard’ in writing at the end of
KS2 (2020). An increased number of pupils
achieve ‘greater depth’ in writing at the end
of KS2.
An increased number of pupils achieve the
‘expected standard’ in Writing at the end of
KS1 (2020). An increased number of pupils
achieve ‘greater depth’ in writing at the end
of KS1.
School’s own termly progress data shows that
children in all year groups (Y1-6) are making at
least expected progress in writing from their
respective starting points towards meeting
ARE.
Pupil progress meeting minutes evidence that
where any pupil’s progress in writing falls
below expected, appropriate action has been
taken.
Evaluations of impact of any writing
intervention show the intervention to have
had a positive impact on pupil attainment and
progress.

Persons responsible:
5.1: CA/CS
Staff team:
5.1: All staff
Link Governors:
5.1: EiT

Situation as of March 2019/Contextual information:
In-year pupil progress and attainment data for writing suggests that in the vast majority of year groups progress is not rapid enough. A full review of the teaching of
writing is to be carried out in the Summer term 2019 to ensure that plans are quickly realised to bring about improvements in the teaching of the skills required to
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ensure our children are skilled writers, meeting the age related expectations for their year group. Carol Aston, English subject leader for The Trinity Federation will lead
this aspect of school improvement work.
In raising attainment in writing we are aware that we need to continue to expose our pupils to a wealth of writing opportunities, in a range of genres and for many
different purposes. We recognise that these opportunities need to be carefully planned for through a creative approach to curriculum delivery so that all pupils can fully
engage and can write across all curriculum areas to the same standard expected of them in their taught English sessions. Staff are at different stages of implementation
with regards to the delivery of a creative and thematic approach to the curriculum but there is much good practice on which to build.

Focus:

Teachers make reference
to AREs in their planning
and for and teaching of
writing.
Teaching practise matches
policy.
Staff are well trained to
best support the
development of children’s
writing.
Pupils more motivated to
write.
Pupils expected to
produce high quality
writing in all subjects.
Writing skills improve
across the curriculum.
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Personnel
Priority action tasks

Involved and costs

Carry put an audit of practice with regards to the teaching of
writing.

CA/CS

Analyse teaching of spelling and grammar and identify impact on
quality of pupils’ writing.
Review of policy and procedures re: the teaching and assessment of
writing (linked to 5.1). Revisit AREs for year groups. (Link to 2.2)
Review training needs within staff team. English teaching surgeries
offered for each teacher on a 1:1 to focus on subject knowledge
and confidence, training needs re: progression of skills in the
teaching of writing matched to AREs including spelling and
grammar

Monitoring
By whom, to whom

Key milestones and
date achieved.

Gathering teacher and
pupil views.

Summer 1

CA/CS

By end of Summer
term 2

CA/CS/CG

CA /teaching staff

CA

CA /cross
academy/federation
monitoring PDM termly

Plan and deliver PD sessions to inform staff of expectations
regarding the teaching of writing.
This action plan will be reviewed and if necessary modified following
the audit of the teaching of writing in Summer 1 2019.
Teaching staff to read NATE and UKLA literature to ensure
knowledge of current research regarding the teaching of writing.

Book scrutiny of
writing in English and
All teaching staff

Ongoing. Future PD
Days/PDMs to
support staff training
and development in
the teaching of
writing.

Pupils have opportunity to
see writers in action and
are more aware of the
relevance of writing in the
real world.

Gather examples of good practice (internal and external) to
demonstrate stimulating and exciting opportunities for writing.
Embed high quality writing opportunities across the curriculum.
Expectation of good quality writing in all subjects. Use of topic
books to showcase writing.
Examples of writing in other subjects to be assessed and moderated
using updated writing assessment criteria.

CA/CS

All teaching staff
CA/CS

other subjects, where
applicable

Pupil voice: Pupil
survey to ascertain
views on writing in
school.
Analysis of end of year
data for impact.
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ACTION PLAN DETAIL FOR KEY PRIORITIES Summer Term 2019 and 2019/2020
KEY PRIORITY 5. OUTCOMES FOR PUPILS (WRITING).
KEY PRIORITY 5.1 (ii)
Outcomes for Pupils
To raise standards in writing through improving the teaching of grammar,
spelling and punctuation.
Desired outcomes:

Success criteria (measuring the desired
outcomes)

Persons responsible:
5.1: CA

5.1 (ii) At the end of KS1 (2020) a greater
number of pupils are working at the expected
level in EGPS when compared to the previous
year.

Staff team:
5.1: All teaching staff

Pupils are taught the relevant age related EGPS curriculum.
Pupils’ writing in foundation subjects reflects standards and expectations of
EGPS year group requirements (linked to 5.1(i)).
Pupils recognise the importance of correct grammar, punctuation and spelling in
their writing and there is a culture of high expectations from all.

Link Governor:
5.1: EiT

The number of pupils achieving greater depth
in EGPS at the end of KS2 increases on the
previous year.
School level assessment data for each cohort
EGPS shows pupils to have made at least
expected progress during the academic year.

Standards in writing across the school improve.
Situation as of March 2019/Contextual information:
We recognise that in order to further raise standards in writing we need to further improve our teaching of grammar, spelling and punctuation by making specific what
aspects of EGPS we expect teachers to teach in each year group and what children in each year group should be able to do independently in their writing following this
teaching. We will track children’s progress and attainment against these expected aspects more closely which will allow teachers to better plan their next steps in the
teaching of EGPS.

Focus:
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Priority action tasks

Personnel
involved and
costs

Monitoring
By whom, to whom

Key milestones and
date achieved.

All teachers have secure
understanding of EGPS
expectations for their
current year group.

English leader to produce clear guidelines showing progression in
EGPS teaching and learning for all staff to use as a guide when
planning lessons (e.g. Hamilton Trust progression). Present to all
staff though staff meeting.

Pupils are taught relevant
age related EGPS
curriculum.

Use of class teacher electronic recording grid to be a working
assessment record/mark book of pupil attainment against EGPS key
learning points throughout the year. Use as a diagnostic tool and
discuss progress/attainment against AREs in termly pupil progress
meetings.

Teaching of reading and
writing links to EGPS year
group requirements.
Pupils know importance
of correct grammar,
punctuation and spelling.
Pupils’ writing in
foundation subjects
reflects EGPS year group
requirements.
TAs are secure in their
understanding of EGPS
expectations for their year
group/groups.
EGPS end of term
assessment tests
implemented.
All staff to demonstrate
high quality modelling of

35 | P a g e

All teachers to plan for and teach relevant spelling and grammar
skills for their year group.

CA

CG/CA

All teachers.

CA – through book
scrutiny, learning walks
and planning ensure
appropriate teaching of
AREs and that GPS
teaching is consistent
across the school.
All staff in
Federation/Academy
book scrutiny at PDMs

CA through PDM

English Lead to clarify non-negotiables with regards to the
teaching of spelling to include;
All teachers to use non-statutory NC word bank for their KS1 year
pupils and the statutory words lists for Years 3&4 and Years 5&6.
These words should be prominently displayed in the classrooms for
children and adults to make appropriate use of e.g. working wall,
topic walls, word banks… (Share word banks with parents at the
beginning of the school year/phase)
Pupils to be explicitly taught spelling rules in-line with year group
expectations.
Spelling tests to be weekly and through sentence dictation (context)
to include punctuation.
Teachers to identify relevant links in guided/individual reading
lessons and model spelling, grammar and punctuation skills in
shared and guided writing sessions.

All teachers.
All staff in Federation
book scrutiny PDMs.
Lead Teachers/CA
through drop-ins,
learning walks and
book trawls as well as
pupil interviews
(termly)

To be shared with
staff by end of May
2019

From September
2019

PDM/Staff meeting
November 2019
Termly monitoring
with written
monitoring/drop-in
report(s) submitted
to CG.

By September 2019

GPS strategies throughout
the curriculum.
Future planning informed
by results of end of term
assessment tests.
Gaps in pupils’ knowledge
are closed.
All staff have secure
understanding of
strategies for teaching
spelling, grammar and
punctuation.
Pupils have secure
understanding of correct
spellings and associated
spelling rules appropriate
to their year group.
Pupils are more confident
at spelling and have a
wealth of strategies to
employ when attempting
to spell words which are
new to them.
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Teachers to identify and include reference to EGPS in other subjects.

CA/ST TAs/HLTAs

Continue the improvement of support staff subject knowledge
through English Leader delivering ‘bite sized’ sessions at TA/HLTA
meetings arranged by ST (Morville staff invited to attend)

All teachers
supported by TAs.

ST through appraisal
cycle for TAs/HLTAs

From October 2019.

On-going
expectation.

EGPS year group requirements displayed in all classrooms and
staffrooms.
English Lead to evaluate range of text books available to support
the teaching of EGPS. Purchase text books as required.

CA/CS £150
approx

Teachers to conduct EGPS test with pupils at end of autumn, spring
and summer terms in Years 1-6.

Class Teachers

All teachers to analyse class results to see where gaps in learning
and teaching are evident and plan subsequent lessons accordingly.
English Lead to analyse whole school data following EGPS tests.
Outline areas of strength/development and support staff through
strategies to address weaknesses in provision. Present to ELT. Plan,
do, review and share with staff

CA

By January 2020

Data submitted to CG
termly

Termly - ELT meeting
with CA.

Termly M10
submitted to CG/LH
by English leader.

ACTION PLAN DETAIL FOR KEY PRIORITIES Summer Term 2019 and 2019/2020
KEY PRIORITY 5. OUTCOMES FOR PUPILS (MATHS).
KEY PRIORITY 5.2 (i)
5.2 (i) Ensuring opportunities exist within all maths teaching for developing
mastery.
Desired outcomes:
5.2 (i) Two teachers from the school are selected by Salop Maths Hub to
undertake training as Teaching for Mastery (TfM) Lead Teachers cohort 2019 2020.
Mastery practice is regularly shared at PDM updates across The Trinity
Federation under the Maths Hub CPD model of class based research,
development and collaboration.
Mastery lead teachers have clearly defined roles.
There is evidence of teaching Maths using concrete, pictorial and abstract
approach.
The use of Mastery Assessment materials, improves the accuracy of teacher
assessment in maths and improves the level of challenge or support for pupils.
Teaching models the best examples from observing the visiting Shanghai
teachers.
Teaching maths improves in the Mastery leads classes and disseminates to
colleagues which subsequently impacts positively on pupils’ progress and
attainment.

Success criteria (measuring the desired
outcomes)

Persons responsible:
5.2: LH

5.2 (i) Effective collaboration across the
federation results in at least two of the 5 key
elements of mastery being in practice in all
classes in this first year of implementation.
An audit completed at the beginning of
Summer term 2019 and end of 2020 shows
significant progress in implementing mastery
teaching across the school.
Pupils are making at least expected progress
in maths with a greater number than in
2018/19 achieving greater depth of
understanding in 2020/21.
An increased number of pupils will be at
ARE/ARE+ by the end of the academic year
20/21.
Teachers plan for teaching and learning using
(NCETM) Mastery Assessments challenges for
greater depth. As a result these pupils have a
deeper knowledge in maths and are able to
explain their thinking and reasoning

Staff team:
5.2: CS, ES (TfM leads if application
successful) and all support staff.
Link Governor:
5.2: JL

Situation as of March 2019/Contextual information: The school SDP and CPD has prioritised a mastery approach as the way forward, for example developing teacher’s
subject knowledge in the use of concrete, pictorial resources to help children develop deep conceptual understanding and to make connections across the ‘big ideas’ in
maths. We recognise that currently attainment and progress in maths needs to accelerate in-year. To this end an application has been submitted to the Salop Maths Hub
to secure training for mastery leads within the academy. There is a need to focus on developing problem solving and reasoning as well as an inclusive “Yes you can”
growth mind-set culture with formative assessment strategies to move children’s thinking and learning on. Teaching assistants are to undertake in-house CPD (19/20)
and we plan to lead workshops for parents to ensure they are able to effectively support their child’s mathematical development.
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Focus:

Priority action tasks

Personnel

Monitoring
By whom, to whom

Key milestones and
date achieved.

Salop Maths Hub
Specialist Mastery
Teacher attached to
Morville School.

See Maths Hub
Programme Plan.

Involved and costs
Effective new training of
two mastery lead teachers
at Morville.
Two teachers work with
Mastery Lead teachers
within The Trinity
Federation to develop
their practice.

Teachers CPD in mastery
follows a class based
teacher research model.

The new Teaching for Mastery (TfM) lead teachers will participate
in the Maths Hub mastery programme of half-termly, cross-school
Work Group meetings with the Mastery Specialist (half-days) and
contribute to the online community.
An initial Audit of mastery teaching in the academy is completed.
Mastery leads attend all training 2019 -20 and understand their
new role and responsibilities.
Mastery Leads collaborate with the LA Maths Hub advisory teacher,
Maths Hub Specialist Mastery Teacher, the Director of Teaching and
Learning (DTL) and one colleague from The Trinity Federation each
to develop mastery practice in their own classroom.
Mastery maths school audits used throughout the year to measure
progress in implementing mastery teaching.
The mastery lead teachers will provide regular training and support
for other staff colleagues to deepen and strengthen their subject
knowledge
The DTL will meet with the Mastery Specialist and the Maths Hub
leadership as well as working with the other Work Group school
leaders.
Introduce and establish Morville staff within the federation Teacher
Research Group professional development model to support
teacher development in line with the requirements of the Salop
Maths Hub.
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DFE grant
awarded will fully
fund Maths
Mastery
programme.
£1000 supply cost
included to fund
mastery lead
teachers release.
The mastery lead
teachers will
receive a
minimum of 10
(combined) days
release time for
development
work during the
year.

LH (DTL) with
mastery leads.
“

End of Year mastery
audit shows significant
progress in mastery
teaching.

Initial audit and final
audit identifies
weakness and
strengths in current
practice and action
plan is created.

Every child will have a
positive view of maths
and their ability in maths.

At least 90% of the pupils
in the TfM teacher’s
classes will be at
ARE/ARE+ by the end of
the academic year 20/21.
In mixed as in single year
groups the class is taught
as one.

Maths lessons are organised to mastery principles so that the whole
class is taught together and all pupils have the opportunity to work
on tasks that are suitably challenging.

LH (DTL) and
Mastery Specialist
Leads.

PDM maths all staff watch NCETM videos demonstrating effective
whole-class maths teaching.

KB

Shanghai teacher modelled session observed by TfM Lead teachers
– CS Spring 2019 (Coalbrookdale)

DTL maths
monitoring
planning and drop
in to see lessons.

Embed “same day” intervention as part of effective teaching
practice.
Revised intervention programme
TfM develops this practice on TfM programme. It is then modelled
to all TA staff. 100% of children are supported to access the next
lesson alongside their peers (except children with specific learning
needs).

PDM maths
update

The use of CPA approach to deepen children’s understanding is
integral to teaching maths.

Teacher Assessment in
maths is accurate and pupils
work exemplifies the
appropriate maths
statements.
Governors
are well informed re: the
impact of mastery teaching.

The NCETM Mastery year group activities and the DFE maths
exemplification materials are used by teachers.

Progress in maths
is shared

Morville teachers attend termly cross federation moderation
sessions for maths assessment.

Al teaching staff
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DTL with Morville Mastery Leads carry out a workshop for
governors.

Link governor will
monitor impact on
pupil’s self -esteem
and their confidence
towards maths using
pupil interviews,
learning walks. Pupil
questionnaire shows
improved attitudes and
engagement in maths
from identified groups.

Autumn 2019 and
summer 2020 terms
monitoring.

Salop Maths Hub

Different representations
are used to teach key
concepts leading to
greater depth in maths
understanding.

LH coaching programme supports teachers individually.

Pupil questionnaires.

LH

See PDM calendar for
2019/20

September 2019
onwards

ES/CS and TAs

LH/CS

LH

Governor monitoring
against SDP priorities.

September 2019
onwards

From autumn term
2019

ACTION PLAN DETAIL FOR KEY PRIORITIES Summer Term 2019 and 2019/2020
KEY PRIORITY 5. OUTCOMES FOR PUPILS (MATHS)
KEY PRIORITY 5.2 (ii)
Outcomes for Pupils
To raise standards in mathematics by ensuring that teaching further develops
pupils’ problem solving and reasoning skills.

Desired outcomes:
Pupils develop strategies to solve problems and reason.
Teachers use the NCETM Reasoning long term plan and White Rose reasoning
medium term planning to teach reasoning in mathematics lessons for all
children.
Teachers understand and effectively teach reasoning skills resulting in high
quality teaching and learning.
Pupils are taught reasoning using the bar model as the main mathematical
strategy.
Teacher’s analysis of answers in summative tests (termly) informs planning.
Classroom environments promote reasoning with displays of key prompts.
Standards and outcomes in maths improve.

Success criteria (measuring the desired
outcomes)

Persons responsible:
5.2: LH

5.2(ii)
Maths progress data at the end of KS2 shows
an increase on previous years’ progress
measure.
At the end of July 2020 a greater percentage
of pupils within each year group will be
working at greater depth in maths than in the
previous year.
All pupils will have made at least the expected
progress in maths from their respective
starting points and those identified as falling
behind previously will have made accelerated
progress.
Question level analysis of termly test papers
shows an overall increase in reasoning scores.
Book scrutiny shows that pupils are taught
reasoning using the bar model as the main
mathematical strategy.
Talking to pupils shows that they have
developed strategies to solve problems and
reason.

Staff team:
5.2: CS/ES
All teaching staff and support staff.
Link Governor:
5.2: JL

Situation as of March 2019/Contextual information:
If the application to the Salop MathsHub to engage our Class 1 and Class 2 teachers in training as Maths Mastery Leads, much of the work of the Mastery Lead teachers
is to develop their own mathematics subject knowledge and pedagogy and to share good practice by working collaboratively with colleagues to model and support the
teaching of mathematics following the 5 Big Ideas of Mastery. Mathematical Thinking is one of the big ideas and this aims to develop pupils chains of reasoning skills and
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the ability to make connections and this forms the basis of our work to raise the standards of reasoning. (Should this application not be successful the skills of The
Federation Director of Teaching and Learning who is a Maths Mastery Lead and NCETM Accredited Trainer can be employed to coach the two identified teachers)

Focus: Impact on pupils.

Priority action tasks

Personnel
involved and
costs

Monitoring
By whom, to whom

Key milestones and
date achieved.

Pupils learn strategies for
reasoning as part of their
Mathematical Thinking in
mathematics lessons.

Children are given opportunities to work with a range of real maths
in cross curricular lessons and in discrete maths lessons e.g. graphs,
data, number, timetables. This maths work may also be relevant to
the topic theme.

LH

LH

PDM September

Mastery Lead Teachers x
6 from across The Trinity
Federation support by
coaching Morville
colleagues

Class teachers use the NCETM Reasoning planner, White Rose
planning and the Reasoning curriculum map from N’Rich and
mymaths to provide a wealth of engaging reasoning problems
which are in line with NC expectations for each year group.

All staff /no
additional cost

mymaths
subscription.

Bitesize sessions
offered from
October 2019.

LH and Mastery Lead teachers offer “bitesize” informal maths drop
in coaching sessions for CPD on bar modelling (and calculation for
new staff and as a refresher) and Mathematical Thinking.
The “Thinking Blocks” App is downloaded on laptops for the
children to use in class.
Free download.
Teachers complete on line
CPD via the Maths Hub
and NCETM to develop
their personal subject
knowledge.
All pupils are taught
specific strategies to be
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Teachers refer to the NCETM Professional Development materials,
NCETM Mastery Assessment to develop their subject knowledge
and to accurately pitch tasks correctly so there is coherence and
progression in the teaching of mathematical thinking/reasoning.
The knowledge of and teaching of reasoning strategies is an
objective for teachers as part of their personal appraisal for 201920

All staff and TAs
can access these
professional
development
materials.

LH

From September
2019

able to reason
successfully and with
confidence.
Pupil results in summative
test data improves.
Maths progress measure
increases.

Subject leader meets with Mastery Lead Team to discuss and share
successful ways of working that can be also shared across the
federation. Teachers plan collaboratively in year group partners as
part of a PDM or PD Day.
Subject leader carries out monitoring of mathematical reasoning by
looking at pupils books, lesson observations, talking to pupils and
analysis of termly test reasoning questions.
LH attends mathematics subject leader network meetings to seek
further advice from Cathryn Hardy and disseminates to Morville
staff.
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Monitoring
Calendar

Mastery Lead Teachers

From Autumn 2 (
following bitesize
sessions)

LH with class teachers.

Autumn term.

LH
Termly network
meetings.

ACTION PLAN DETAIL FOR KEY PRIORITIES Summer Term 2019 and 2019/2020
KEY PRIORITY 5. OUTCOMES FOR PUPILS (READING)
KEY PRIORITY 5.3.
Outcomes for Pupils
Increasing attainment and progress in Reading including phonics

Success criteria
5.3 A greater number of pupils in each cohort will be
working securely within the age related expectations (ARE)
by the end of the year. A greater number of children will
achieve a scaled score in national tests which is in-line
with the national standard.
Pupil interviews reveal that children frequently read for
pleasure.

Lead Person: CA
Staff Team: all staff

Desired outcomes for July 2020
Link Governor: EiT
All pupils make rapid progress in their learning.
Staff are knowledgeable in their teaching of reading and
demonstrate a consistent approach, particularly in relation to
Guided Reading.
Children read for pleasure.
Pupils’ reading is developed throughout the curriculum.
Staff have the appropriate skills to effectively teach phonics.
The teaching of phonics is effective in enabling pupils to read
unfamiliar words.
Situation as of March 2019/Contextual information: Due to staffing changes since September 2019, there is an identified need to further develop the expertise of staff in
the teaching of reading. This includes specific training in phonics for TAs delivering small group interventions in all phases and class teachers which will be primarily
delivered by Carol Aston, Federation English Leader, through a combination of visits to other schools to see creative delivery of phonics and some Professional
Development Meetings (PDMs). Staff are expected to engage in their own development in this aspect. Guided Reading processes need to be reviewed to ensure that all
activities support specific learning objectives and help children to make rapid progress in developing their skills in reading. To do this effectively, all staff must have a
sound working knowledge of how children become fluent readers.

Focus - Impact on pupils

Priority action tasks

To ensure Guided Reading is
consistently effective across the
whole school.

Federation English Leader to conduct a staff meeting for all
staff on Guided Reading procedures.

Staff are appropriately trained to
teach reading effectively.
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English Leader to lead staff meetings for whole school on
Areas for Development in Guided Reading.

Personnel involved
Resources and
costs
Federation English
Leader – May 2019

Monitoring
By whom, to whom?

Key milestones and
date achieved.

Federation English
Leader Guided
reading
observations/book
looks

New expectations
followed from
September 2019

Staff have the appropriate skills
to effectively teach phonics.

The teaching of phonics is
effective in enabling pupils to
read unfamiliar words.

Regularly review Guided Reading to ensure that the
structure remains in line with school policy and that there is
consistency across school.

CA – termly in line
with whole school
monitoring calendar

Termly reports to
EHT

Guided Reading is amended in line with the National
Curriculum AREs.
Federation English Leader to conduct skills audit in
EYFS/KS1 to ensure staff have clear understanding to teach
phonics effectively (Ruth Miskin approached used)

Federation English
Leader conducts
skills Audit

Federation English
Leader to send out
Skills Audit to all staff

Federation English lead to provide and/or source
appropriate CPD in teaching phonics relating to aspects
highlighted in the skills audit.
Learning walk to ensure teaching of phonics is lively, multisensory, interactive and investigative.
Phonics tracker is completed by staff at the end of each half
term and sent to Federation English Leader.
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Phonics Tracker to
EYFS/KS1 staff to
complete return to
Federation English
Leader each half term
for analysis of data

May 2019

ACTION PLAN DETAIL FOR KEY PRIORITIES Summer Term 2019 and 2019/2020
KEY PRIORITY 6. EARLY YEARS FOUNDATION STAGE – EFFECTIVENESS OF THE EARLY YEARS PROVISION: QUALITY AND STANDARDS.
KEY PRIORITY 6.
The effectiveness of the Early Years Provision: Quality
and Standards
6.1. Further development of the indoor/outdoor
continuous provision to support learning in mathematics
and literacy in EYFS

Success criteria (measuring the desired outcomes)
6.1 In the areas of mathematics and literacy a
greater number of pupils (than 2017/18) achieve or
exceed the early learning goals at the end of
2018/19.

Persons responsible: ED/LD (EYFS leaders, The
Trinity Federation)
Staff team: HD/AB
Link Governor: PR

DESIRED OUTCOMES
6.1 The indoor/outdoor continuous provision for
Reception children offers pupils access to high quality
resources which are linked to assessment and levelled
around the ability of pupils. Continuous provision will
encourage engagement and where possible will be linked
to pupils’ interests. Open ended resources will encourage
investigation, exploration and thinking in mathematics.
Continuous provision engages pupils in high quality
interactions with each other and with adults to promote
the development of their language and communication
skills.
Staff working within the Reception class plan effectively
for outdoor continuous provision; identifying the ‘what’
and the ‘why’.
Situation as of March 2019/Contextual information:
We plan to make improvements to the indoor/outdoor area between the demountable classroom and the original school building to ensure that our youngest children
have the required range of daily activities as an integral part of their curriculum. In planning continuous provision in this newly developed area we wish to ensure that
open ended resources encourage investigation, exploration and thinking in mathematics and engages pupils in high quality interactions with each other and with
adults to promote the development of their language and communication.
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Focus: Impact on pupils.

Priority action tasks

Children engaging in activities
both inside and outside as part of
continuous provision displaying
independent skills as taught in
sessions. Children to be taking a
proactive role in their own
learning.

Audit of the current environment to be carried out.

Children will have access to a
high-quality environment, well
resourced, aiding effective
learning both adult and child
initiated.
Observations made show children
highly involved in their learning
Children will benefit from a newly
created indoor/outdoor area
conducive to high quality
learning.
Children using the environment
appropriately and it forwards
their learning.
Effective planning will be leading
to quality learning experiences
for all children.
Careful tracking of children’s
attainment informs planning.

Monitoring
By whom, to whom

Key milestones and
date achieved.

Audit of current
provision

July 2019

CG/ED/CS/HD
Provide an increased range of sensory outdoor experiences
and physical equipment for children in Reception class.
To include…
A maths rich outdoor learning environment
A language and communication (Literacy) focus
area
A sensory garden area
Replenish Large Sandpit
Identify new and appropriate resources for indoor and
outdoor areas. Remove resources which do not support
educational philosophy. Access support from Federation
EYFS Leaders as appropriate
Reception teacher to carry out observations in Federation
EYFS settings with focus on environment to inform
development of own provision and identify aspects of good
practice in child initiated learning and free flow access
which could be incorporated into our indoor/outdoor
provision for literacy and maths development.
Create and display key literacy and maths resources as part
of the provision to ensure all learning opportunities are
enabled.
Organise EYFS training as appropriate
Review and update risk assessments in the light of new
indoor/outdoor.
Clear planning linked to tracking for individual children
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Personnel involved
and costs

CIF bid
developments to
enhance
indoor/outdoor
area.
Carry out fund
raising activities to
contribute towards
costs involved?

Sept 2019 – Dec
develop
indoor/outdoor
provision (CIF bid)

Monitor use of
outdoor
space/impact on
learning
EYFS Profile scores
Observations
Feedback to Govs
Continuous
provision planning
shared and
evaluated

Half termly review
of children’s
progress across all
aspects of literacy

From Summer term
2019

Continuity and progression is
evident in planning across EYFS
EYFS staff at Morville and within
Federation will work
collaboratively to ensure high
quality continuous provision.
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Activities planned to support the learning
Subject to staffing review outcome leading to an increase in
adult:pupil ratio in Reception class, implement a carousel of
activities both indoor/outdoor as part of the continuous
provision provided linked to the why and how. Develop
free-flow opportunities in Reception whilst ensuring robust
safeguarding of children.

and maths with
evaluations and
action being
planned from the
data and analysis

ACTION PLAN DETAIL FOR KEY PRIORITIES Summer Term 2019 and 2019/2020
KEY PRIORITY 6. EARLY YEARS FOUNDATION STAGE- EFFECTIVENESS OF THE EARLY YEARS PROVISION: QUALITY AND STANDARDS.
KEY PRIORITY 6.
Early Years Foundation Stage – Effectiveness of the Early Years Provision:
Quality and Standards.
6.2 To further develop moderation of in-year assessments across all areas of the
EYFS curriculum
Desired outcomes:
6.2 Staff working within the Reception class are all aware of, and contribute to,
the assessment procedures and moderate judgements both within individual
schools and across the Federation to ensure all judgements are in line with the
EYFS assessment criteria.

Success criteria (measuring the desired
outcomes)
6.2 Monitoring of the use of children’s
Learning Journals shows that relevant and
sufficient evidence is gathered to support
assessment judgements.
Regular moderation with all EYFS staff across
the academy and The Trinity Federation
validates assessments made and ensures a
depth of understanding across the phase.
Planning shows that pupils’ interests and
individual needs are catered for based on
assessment outcomes.
Minutes of staff meetings and moderation
sessions reflect the confidence of staff in
making judgements in line with the EYFS
assessment criteria.

Persons responsible:
6.2: ED/LD/CS
Staff team:
6.2: HD/AB
Link Governor:
6.2: PR

Situation as of March 2019/Contextual information: In a very small school there is a clear benefit from working collaboratively with local schools to ensure EYFS
assessment judgements are sound. From Summer 2019 The Trinity Federation will extend their well-established moderation procedures to Morville staff to ensure they
make secure judgements in relation to key aspects of the EYFS Profile. We are aware that training and careful monitoring of the moderation procedures are important to
ensure all staff in the EYFS units understand the types of evidence needed to make secure judgements.
Focus:

EYFS assessment
judgements are supported
by a wealth of pupil
evidence and are agreed
upon by all EYFS staff
members.
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Personnel
Priority action tasks

Involved and costs

Staff to meet regularly for cross Academy/Federation moderation
meetings.

All EYFS staff

Staff to consistently use online learning journals alongside paper
evidence to build banks of evidence linking these to early learning
goals and developmental statements

ED (Beckbury) to
monitor and

Monitoring
By whom, to whom

Key milestones and
date achieved.

Moderation meetings
within federation and
academy.

Baseline
assessments and
then termly
assessments

Planning based on
assessment information
appropriately supports
each pupils’ next steps.

Staff to review the evidence when building profiles
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Meetings with
federation EYFS staff

Use profile evidence to complete tracking grids and track progress.
Provide termly outcomes to ELT and governors as requested

All staff make consistent
judgements and there is
evidence to show staff
have met and discussed
these judgments.

provide reports to
EHT

Staff to attend Federation moderation meetings and provide
feedback to all staff working in the Reception class.

Termly pupil progress
meetings with CS and
EHT

